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Chapter 1.      OVERVIEW OF STANDARD SETTING 
 

The purpose of this report is to summarize the activities of the standard setting meeting for Maineôs 

Personalized Alternate Assessment Portfolio (PAAP) in reading and mathematics (grades 2ï7, 10, and 11), 

science (grades 5, 8, and 11) and writing (grades 4, 7, and 11). The PAAP standard setting meeting was held 

between June 27 and 29, 2010. In all, there were 14 panels with 70 panelists participating in the process. 

Eight panels met for two days, and each panel established cuts for two grade level combinations (either two 

reading grades or two mathematics grades). The remaining six panels met for one day and established cuts for 

a single grade and content area combination. The configuration of the panels is shown in Table 1-1. Note that 

some panelists participated in multiple content areas. 

 
Table 1-1. 2010 PAAP Standard Setting: Configuration of Standard Setting Panels 

 

 

Panel 
Num 

pan 

ber of 

elists 
June 28 

 

June 29 
 

June 30 

Panel 1 8 Math 2 Math 3  
Panel 2 8 Math 4 Math 5  
Panel 3 1 0 Math 6 Math 7  
Panel 4 9 Math 10 Math 11  
Panel 5 1 1 Reading 2 Reading 3  
Panel 6 9 Reading 4 Reading 5  
Panel 7 8 Reading 6 Reading 7  
Panel 8 7 Reading 10 Reading 11  
Panel 9 7  Science 5 
Panel 10 7  Science 8 
Panel 11 7  Science 11 
Panel 12 1 0  Writing 4 
Panel 13 9  Writing 7 
Panel 14 8  Writing 11 

 

 
 

A modified version of the body of work method was used for setting standards for the PAAP. The 

body of work standard setting method was developed specifically for use with assessments that are designed to 

allow for a range of student responses, such as portfolio- or performance-based assessments (Kingston, Kahl, 

Sweeney, & Bay, 2001). A modified version of the method has been in use for a number of years that 

substantially reduces the logistical burden of the procedure and has been found to yield reasonable and 

defensible cutpoints. In the body of work method, panelists are presented with samples of actual student work 

(in this case, student portfolios) and make their judgments based on those samples. Specifically, panelists 

examine each student portfolio and determine which achievement level best matches the particular 

knowledge, skills, and abilities the student exhibits through his or her performance on the work sample. This 

report is organized into three major sections, describing tasks completed prior to, during, and after the 

standard setting meeting. 
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Chapter 2. TASKS COMPLETED PRIOR TO STANDARD SETTING 
 

2.1 Creation of Achievement Level Descriptors 
 

The Achievement Level Descriptors (ALDs) describe the set of knowledge, skills, and abilities that 

students in each achievement level are expected to display. Staff at the Maine Department of Education 

(MDOE) created these draft descriptors prior to the standard setting meeting, where they were presented to 

the panelists. The draft ALDs are provided in Appendix A. 

 

2.2 Selection of Student Portfolios (Bodies of Work) 
 

The goal in selecting student portfolios to use for the standard setting was to select a total of 30 to 40 

bodies of work, spread as evenly as possible across the range of possible total raw scores. For the PAAP, 

teachers select from a series of standardized tasks. For future administrations, the teachers will  be required to 

sample tasks that match a predefined blueprint. Consequently, an additional goal was to sample portfolios that 

matched the blueprint as best as possible. However, because the blueprint was not implemented in 2010, it 

was not possible to find portfolios that represented the blueprint at each total score. A list of portfolios was 

generated with approximately three times the target number of portfolios at each score point, and the 

portfolios were reviewed and selected by Measured Progress special education staff. The final numbers of 

portfolios selected ranged from 29 to 38. 

 

2.3 Preparation of Materials for Panelists 
 

The following materials were assembled for presentation to the panelists at the standard setting 

meeting: 

 
Á  Meeting agenda 

 

Á  Nondisclosure agreement 
 

Á  ALDs 
 

Á  Samples of student portfolios 
 

Á  Rating forms 
 

Á  Evaluation forms 
 

Copies of the ALDs, meeting agenda, nondisclosure form, a sample rating form, and evaluation forms 

are included in Appendices A through E. 
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2.4 Preparation of Presentation Materials 
 

The PowerPoint presentation used in the opening session was prepared prior to the meeting. The 

presentation was designed to give panelists an overview of the assessment and how it is scored as well as a 

preview of what to expect throughout the standard setting process. A copy of the presentation is included in 

Appendix F. 

 

2.5 Preparation of Instructions for Facilitators Document 
 

A script was created for the group facilitators to refer to while working through each step of the 

standard setting process. This document is included in Appendix G. The facilitators also attended a training 

session, led by a Measured Progress psychometrician, approximately one week before the standard setting 

meeting. The purpose of the training was to prepare the facilitators for the panel activities and to ensure 

consistency in the implementation of procedures. 

 

2.6 Preparation of Systems and Materials for Analysis During the 

Meeting 
 

The computational programming used to carry out all analyses during the standard setting meeting 

was completed and thoroughly tested prior to the standard setting meeting. 

 

2.7 Selection of Panelists 
 

As was emphasized in Cizek and Bunch (2007), regardless of the method used, the selection of 

panelists is an important factor in determining standard setting outcomes and maximizing the validity of the 

standard setting process. The guidance provided by Standards for Educational and Psychological Testing 

(1999) states ña sufficiently large and representative group of judges should be involved to provide reasonable 

assurance that results would not vary greatly if  the process were repeated.ò Consistent with the above guidance, 

as well as practical considerations regarding the maximum size of group that can be successfully managed by 

group facilitators, the goal was to recruit standard setting panels of eight members representing different 

stakeholder groups to set standards for each grade and content area. Targets for the size and composition of the 

panels were also consistent with federal guidelines as described in Standards and Assessment Peer Review 

Guidance: Information and Examples for Meeting Requirements of the No Child Left Behind Act of 2001 (U.S. 

Department of Education, 2009). 

Panelists were selected by the MDOE and Measured Progress prior to the standard setting meeting. 

The goal was for each panel to consist of approximately eight participants: two or three special education 

teachers experienced in working with students who have significant disabilities; two or three content area 

teachers (representative of a range of grade level experiences); and one or two school administrators, higher 

education personnel, general education teachers, or stakeholders from interest groups related to significant 
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disabilities. In addition, to the extent possible, panels were assembled so as to reflect a balance of gender, 
 

race/ethnicity, and geographic location. A list of the panelists and their affiliations is included in Appendix H. 
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Chapter 3. TASKS COMPLETED DURING STANDARD SETTING 
 

3.1 Overview of Body of Work Method 
 

The body of work standard setting method was developed specifically for use with assessments that 

are designed to allow for a range of student responses, such as portfolio- and performance-based assessments. 

For a number of years a modified version of the method has been in use that substantially reduces the logistical 

burden of the procedure and has been found to yield reasonable and defensible cutpoints. Panelists were asked 

to evaluate each work sample from a holistic perspective before classifying it into a single achievement level. 

 

3.2 Orientation 
 

With regard to panelist training, Standards for Educational and Psychological Testing states the 

following: 

 
Care must be taken to assure that judges understand what they are to do. The 

process must be such that well-qualified judges can apply their knowledge 

and experience to reach meaningful and relevant judgments that accurately 

reflect their understanding and intentions. (AERA/APA/NCME, 1999, p. 54) 
 

The training of the panelists began with a general orientation at the start of the standard setting 

meeting. The purpose of the orientation was to ensure that all panelists received the same information about 

the need for and goals of standard setting and about their part in the process. First, the MDOE provided some 

pertinent context about the PAAP program and an introduction to the issues of standard setting. Second, the 

PAAP program manager provided an overview of the assessment, including alternate grade level expectations, 

task bank selection, administration, and scoring. Next, a Measured Progress psychometrician presented a brief 

overview of the body of work procedure and the activities that would occur during the standard setting 

meeting. Once the general orientation was complete, each panel convened in a breakout room, where the 

panelists received more detailed training and completed the standard setting activities. 

 

3.3 Review of Assessment Materials 
 

The first step after the opening session was for the panelists to become familiar with the PAAP. The 

purpose of this step was to make sure the panelists thoroughly understood how the portfolio is administered 

and scored. Panelists reviewed the Alternate Grade Level Indicators (AGLIs) and administration manuals. In 

addition, panelists individually reviewed every fifth portfolio and discussed the knowledge, skills, and 

abilities associated with each work sample as a group. 
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3.4 Review of Achievement Level Definitions 
 

The second step in the process, once the panelists convened into their content area and grade level 

groups, was to discuss the Achievement Level Descriptors (ALDs). This important step was designed to ensure 

that panelists thoroughly understood the knowledge, skills, and abilities needed for students to be classified 

into achievement levels (Substantially Below Proficient, Partially Proficient, Proficient, and Proficient 

With Distinction). Panelists first reviewed the ALDs on their own and then participated in group discussion 

of the ALDs, clarifying the description for each achievement level. The discussions focused on the knowledge, 

skills, and abilities that differentiated adjacent achievement levels. Bulleted lists of characteristics for each 

level were generated based on the group discussion and were posted in the room for panelists to refer to during 

the rounds of ratings. 

 

3.5 Training Evaluation 
 

Prior to beginning the Round 1 ratings, the panelists anonymously completed a training evaluation 

form. The purpose of the evaluation was to ensure that panelists were comfortable with the process and ready 

to move on to the rating task. Any issues or problems that came up in the training evaluations were addressed 

before the facilitator proceeded to Round 1. 

 

3.6 Round 1 Judgments 
 

In the first round, panelists worked individually with the ALDs, the student portfolios, and the rating 

form. The work samples consisted of 29 to 38 portfolios, with scores covering the full  range of possible total 

scores. For each portfolio, the panelists considered the skills and abilities demonstrated in the work sample, 

and panelists decided which achievement level was the best match. The panelists worked their way through 

the portfolios, making a rating for each one, and recorded their ratings on the rating form. While the portfolios 

were presented in order of total score, panelists were not required to rate them strictly in increasing order. 

Instead, panelists were encouraged to take a holistic look at the knowledge, skills, and abilities demonstrated 

in the portfolio, rather than making a judgment based primarily on the total raw score. 
 

 

3.7 Tabulation of Round 1 Results 
 

After all panelists had completed their individual ratings, the Measured Progress data analysis team 

calculated the average cutpoints for the group based on the Round 1 ratings. Cutpoints were calculated using 

SAS statistical software. Logistic regression was used to determine each panelistôs individual cutpoints, and 

then the cutpoints were averaged across the group. In addition, impact data were calculated, which reflected 

the percentage of students who would fall  into each achievement level based on the group average Round 1 

ratings. The Round 1 results are outlined in Tables 3-1 through 3-4. 
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Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 62.6 1.6 63 69 3.4 
Proficient 45.9 2.1 46 62 21.0 
Partially Proficient 24.9 2.5 25 45 50.0 

 
PD 70.2 1.6 NA NA NA 
Proficient 52.9 2.8 53 69 35.6 
Partially Proficient 25.8 1.9 26 52 41.5 

 
PD 65.4 1.1 66 69 12.0 
Proficient 42.8 2.3 43 65 50.9 
Partially Proficient 20.9 0.9 21 42 28.6 

 
PD 65.5 1.3 66 69 36.4 
Proficient 52.0 2.4 53 65 27.3 
Partially Proficient 25.2 1.0 26 52 20.9 

 
PD 85.5 1.6 86 99 10.1 
Proficient 57.0 2.1 58 85 49.8 
Partially Proficient 25.7 1.7 26 57 26.0 

 
PD 91.4 1.0 92 99 19.8 
Proficient 51.1 1.5 52 91 58.5 
Partially Proficient 25.0 0.9 25 51 13.5 

 
PD 120.3 0.8 121 129 7.9 
Proficient 83.6 4.3 84 120 33.5 
Partially Proficient 36.3 3.2 37 83 39.8 

 
PD 125.9 5.8 126 129 9.5 

Proficient 83.2 4.3 84 125 34.4 

Partially Proficient 24.1 11.9 25 83 42.3 

SBP NA NA 0 24 13.7 

 

 

Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 35.5 5.9 36 46 17.2 
Proficient 31.0 6.4 32 35 11.1 
Partially Proficient 11.4 1.9 12 31 69.2 

 
PD 45.7 0.1 46 46 7.7 
Proficient 30.2 1.6 31 45 33.7 
Partially Proficient 18.8 0.9 19 30 33.2 

 
PD 46.0 1.3 NA NA NA 
Proficient 29.3 1.7 30 46 65.7 

     continued 

 

 

 
Grade 

Table 3-1. 2010 PAAP Standard Setting: Round 1 Mathematics 

 

 
 

2 
 

  SBP  NA  NA  0  24  25.6   
 

 

3 
 

  SBP  NA  NA  0  25  22.9   
 
 

4 
 

  SBP  NA  NA  0  20  8.5   
 
 

5 
 

  SBP  NA  NA  0  25  15.5   
 
 

6 
 

  SBP  NA  NA  0  25  14.1   
 
 

7 
 

  SBP  NA  NA  0  24  8.2   
 
 

10 
 

  SBP  NA  NA  0  36  18.8   
 

 
11 

 

 
 
 
 
 
 

Grade 

Table 3-2. 2010 PAAP Standard Setting: Round 1 Reading 

 

 
 

2 
 

  SBP  NA  NA  0  11  2.5   
 

 

3 
 

  SBP  NA  NA  0  18  25.5   
 

4 
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Achievement level Average 
cut 

Standard     
error 

Raw  

Min 
score   

Max 
Percent of 
students 

Partially Proficient 14.9 1.2 15 29 25.9 

 
PD 43.3 1.0 44 46 42.3 
Proficient 24.5 1.1 25 43 38.9 
Partially Proficient 12.6 0.6 13 24 15.4 

 
PD 61.9 0.9 62 66 5.1 
Proficient 50.7 1.6 51 61 31.2 
Partially Proficient 31.6 1.4 32 50 33.3 

 
PD 63.1 0.6 64 66 24.8 
Proficient 32.8 1.6 33 63 51.8 
Partially Proficient 17.1 0.7 18 32 14.7 

 
PD 85.5 0.3 86 86 1.6 
Proficient 65.8 5.5 66 85 27.7 
Partially Proficient 21.8 2.7 22 65 53.7 

 
PD 87.1 2.1 NA NA NA 
Proficient 56.2 2.3 57 86 45.9 
Partially Proficient 32.5 1.2 33 56 30.6 
SBP NA NA 0 32 23.6 

 

 

Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 64.7 1.5 65 69 19.3 
Proficient 44.2 1.4 45 64 44.8 
Partially Proficient 24.0 0.6 24 44 22.1 

 
PD 91.9 1.5 92 99 9.1 
Proficient 57.5 2.2 58 91 58.9 
Partially Proficient 29.2 1.8 30 57 23.3 

 
PD 128.2 4.3 129 129 2.6 
Proficient 88.6 6.9 89 128 30.7 
Partially Proficient 46.6 3.4 47 88 43.9 
SBP NA NA 0 46 22.8 

 

 

Grade 

 
4 

  SBP  NA  NA  0  14  8.4   
 
 

5 
 

  SBP  NA  NA  0  12  3.4   
 
 

6 
 

  SBP  NA  NA  0  31  30.3   
 
 

7 
 

  SBP  NA  NA  0  17  8.7   
 
 

10 
 

  SBP  NA  NA  0  21  17.0   
 
 

11 
 

 
 
 
 
 
 

Grade 

Table 3-3. 2010 PAAP Standard Setting: Round 1 Science 

 

 
 

5 
 

  SBP  NA  NA  0  23  13.8   
 

 

8 
 

  SBP  NA  NA  0  29  8.7   
 
 

11 
 

 
 
 
 

Table 3-4. 2010 PAAP Standard Setting: Round 1 Writing 
 

 

Grade 
 

Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 23.0 0.2 23 23 16.2 
4 Proficient 16.2 0.7 17 22 29.9 

 Partially Proficient 8.2 0.5 9 16 24.9 

      continued 
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Grade Achievement level Average 
cut 

Standard     
error 

Raw  

Min 
score   

Max 
Percent of 
students 

4 SBP NA NA 0 8 29.0 

 PD 32.8 0.1 33 33 11.7 
 

7 Proficient 15.7 0.6 16 32 60.2 

 Partially Proficient 11.4 0.2 12 15 14.6 
  SBP  NA  NA  0  11  13.6   

PD 42.8 2.2 43 43 4.3 

11 
Proficient 19.5 3.9 20 42 56.0 
Partially Proficient 8.8 2.2 9 19 24.1 
SBP NA NA 0 8 15.5 

 

 

3.8 Round 2 Judgments 
 

The purpose of Round 2 was for panelists to discuss their Round 1 judgments as a group and determine 

whether any revisions were necessary. A psychometrician shared the average cutpoint locations with the 

panelists to help inform their group discussion and Round 2 ratings. It is important to note that although the 

impact data and raw score ranges are presented in Tables 3-1 through 3-4, they were not shared with the 

panelists after Round 1. Prior to the group discussion, the facilitator asked for a show of hands to determine the 

number of panelists who had placed each portfolio into each achievement level; the facilitator then recorded 

the results on chart paper. Starting with the first portfolio they disagreed on, the panelists began discussing the 

categorization of the portfolios according to their initial ratings in the context of the classifications made by 

other members of the group. Panelists were encouraged to share their own points of view as well as listen to 

the comments of their colleagues. Facilitators made sure the panelists knew that the purpose of the discussion 

was not to reach consensus; at every point throughout the standard setting process, panelists were asked to 

provide their own best judgment. Once the discussions were complete, the panelists completed the Round 2 

rating form. 

 

3.9 Tabulation of Round 2 Results 
 

When Round 2 ratings were complete, the Measured Progress data analysis team calculated the 

average cutpoints for the room and associated impact data. The results of the panelistsô Round 2 ratings are 

outlined in Tables 3-5 through 3-8. 

 
Table 3-5. 2010 PAAP Standard Setting: Round 2 Mathematics 

 

Grade Achievement level 
Average 

cut 

Standard     Raw score 

error Min Max 

Percent of 
students 

PD 62.6 1.2 63 69 3.4 

2 
Proficient 44.7 1.2 45 62 22.7 
Partially Proficient 23.0 1.9 24 44 54.0 

SBP NA NA 0 23 19.9 

continued 
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Achievement level Average 
cut 

Standard     
error 

Raw  

Min 
score   

Max 
Percent of 
students 

PD 71.6 1.9 NA NA NA 
Proficient 51.5 1.2 52 69 37.6 
Partially Proficient 25.6 1.4 26 51 39.5 

 
PD 68.1 0.0 69 69 7.3 
Proficient 45.7 1.6 46 68 51.7 
Partially Proficient 21.5 0.0 22 45 32.1 

 
PD 66.3 0.9 67 69 33.2 
Proficient 51.2 0.4 52 66 31.0 
Partially Proficient 27.0 0.0 27 51 19.3 

 
PD 85.0 1.2 86 99 10.1 
Proficient 55.5 1.8 56 85 52.0 
Partially Proficient 25.2 0.5 26 55 23.8 

 
PD 91.3 0.9 92 99 19.8 
Proficient 49.9 1.0 50 91 58.5 
Partially Proficient 24.9 0.6 25 49 13.5 

 
PD 119.2 0.9 120 129 7.9 
Proficient 87.9 2.3 88 119 31.9 
Partially Proficient 38.0 2.3 38 87 40.8 

 
PD 122.4 1.8 123 129 10.8 
Proficient 77.1 1.0 78 122 39.0 
Partially Proficient 31.8 3.0 32 77 34.0 
SBP NA NA 0 31 16.2 

 

 

Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 45.2 0.1 46 46 4.5 
Proficient 33.0 0.3 33 45 23.7 
Partially Proficient 18.0 0.3 19 32 49.5 

 
PD 45.5 0.1 46 46 7.7 
Proficient 29.1 0.7 30 45 39.9 
Partially Proficient 18.0 0.4 19 29 26.9 

 
PD 42.8 0.8 43 46 21.5 
Proficient 23.7 0.7 24 42 55.8 
Partially Proficient 12.0 0.5 12 23 20.3 

 

 

Grade 
 

 
 

3 
 

  SBP  NA  NA  0  25  22.9   
 
 

4 
 

  SBP  NA  NA  0  21  9.0   
 
 

5 
 

  SBP  NA  NA  0  26  16.6   
 
 

6 
 

  SBP  NA  NA  0  25  14.1   
 
 

7 
 

  SBP  NA  NA  0  24  8.2   
 
 

10 
 

  SBP  NA  NA  0  37  19.4   
 
 

11 
 
 
 

 
 
 

Grade 

Table 3-6. 2010 PAAP Standard Setting: Round 2 Reading 

 

 
 

2 
 

  SBP  NA  NA  0  18  22.2   
 

 

3 
 

  SBP  NA  NA  0  18  25.5   
 
 

4 
 

  SBP  NA  NA  0  11  2.4   

5 
PD 41.5 0.4 42 46 42.3 
Proficient 23.9 0.3 24 41 41.3 

continued 
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Achievement level Average 
cut 

Standard     
error 

Raw  

Min 
score   

Max 
Percent of 
students 

Partially Proficient 13.0 0.3 13 23 13.0 

 
PD 60.6 0.6 61 66 7.7 
Proficient 46.6 0.8 47 60 35.5 
Partially Proficient 28.2 0.6 29 46 30.3 

 
PD 62.9 0.7 63 66 25.7 
Proficient 34.5 1.0 35 62 49.1 
Partially Proficient 16.6 0.6 17 34 17.0 

 
PD 85.5 0.0 86 86 1.6 
Proficient 54.7 0.8 55 85 48.4 
Partially Proficient 29.8 0.3 30 54 27.7 

 
PD 84.5 0.0 85 86 5.0 
Proficient 57.4 0.4 58 84 40.9 
Partially Proficient 35.2 0.8 36 57 27.3 
SBP NA NA 0 35 26.9 

 

 

Achievement level Average 
cut 

Standard     
error 

Raw  

Min 
score   

Max 
Percent of 
students 

PD 65.0 1.2 65 69 19.3 
Proficient 44.0 0.7 45 64 44.8 
Partially Proficient 23.5 0.5 24 44 22.1 

 
PD 92.6 0.7 93 99 8.7 
Proficient 58.4 0.4 59 92 58.9 
Partially Proficient 32.9 0.6 33 58 23.3 

 
PD 126.1 1.2 127 129 3.5 
Proficient 86.5 1.3 87 126 32.0 
Partially Proficient 49.8 0.8 50 86 34.2 
SBP NA NA 0 49 30.3 

 

 

Grade 

 
5 

  SBP  NA  NA  0  12  3.4   
 
 

6 
 

  SBP  NA  NA  0  28  26.5   
 
 

7 
 

  SBP  NA  NA  0  16  8.3   
 
 

10 
 

  SBP  NA  NA  0  29  22.3   
 
 

11 
 

 
 
 
 
 
 

Grade 

Table 3-7. 2010 PAAP Standard Setting: Round 2 Science 

 

 
 

5 
 

  SBP  NA  NA  0  23  13.8   
 

 

8 
 

  SBP  NA  NA  0  32  9.1   
 
 

11 
 

 
 
 
 

Table 3-8. 2010 PAAP Standard Setting: Round 2 Writing 
 

 

Grade Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 22.9 0.0 23 23 16.2 

4 
Proficient 14.6 0.2 15 22 32.4 
Partially Proficient 9.7 0.3 10 14 22.4 

  SBP  NA  NA  0  9  29.0   

 PD 32.9 0.1 33 33 11.7 
7 Proficient 15.9 0.3 16 32 60.2 

 Partially Proficient 11.6 0.1 12 15 14.6 

      continued 
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Grade Achievement level 
Average 

cut 

Standard    Raw score   
error Min Max 

Percent of 
students 

7 SBP NA NA 0 11 13.6 

PD 42.1 0.7 43 43 4.3 

11 
Proficient 24.3 0.5 25 42 37.5 
Partially Proficient 11.2 0.6 12 24 42.2 

SBP NA NA 0 11 15.9 
 
 
 

 

3.10 Round 3 Judgments 
 

The purpose of Round 3 was for panelists to discuss their Round 2 ratings as a whole group and, if 

necessary, to revise their judgments. Prior to the group discussion, the facilitator once again asked for a show 

of hands to determine the number of panelists who had placed each portfolio into each achievement level; the 

facilitator recorded the results on chart paper. The group average cuts based on the Round 2 results were 

presented. In addition, in this round, the group was presented with the impact data. The psychometrician 

presented the group average cuts and impact data to the group and explained how to use the information as 

they completed their Round 3 discussions. Panelists were encouraged to discuss whether the percentage of 

students classified in each performance level seemed reasonable, given their perceptions of the students and 

the knowledge, skills, and abilities demonstrated in the portfolios. As in Round 2, starting with the first 

portfolio for which there was disagreement, the panelists discussed their ratings, with the impact data 

considered as additional context for the discussion. Finally, after the discussions were complete, panelists were 

given a final opportunity to revise their ratings. Once again, the facilitator reminded the panelists that they 

should use their individual best judgment and that it was not necessary for them to reach consensus. 

 

3.11 Tabulation of Round 3 Results 
 

When Round 3 ratings were complete, the Measured Progress data analysis team once again 

calculated the average cutpoints for the room and associated impact data. The results of the panelistsô Round 

3 ratings are outlined in Tables 3-9 through 3-12 and in Figures 3-1 through 3-4. 
 

 

Table 3-9. 2010 PAAP Standard Setting: Round 3 Mathematics 
 

 

Grade Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 64.0 0.9 64 69 3.4 

2 
Proficient 43.5 0.9 44 63 26.7 
Partially Proficient 23.5 1.5 24 43 50.0 

  SBP  NA  NA  0  23  19.9   

 PD 70.3 1.9 NA NA NA 
3 Proficient 51.1 1.2 52 69 37.6 

 Partially Proficient 26.8 1.2 27 51 38.0 

      continued 
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Grade Achievement level Average 
cut 

Standard     
error 

Raw 

Min 

score 

Max 

Percent of 
students 

3 SBP NA NA 0 26 24.4 

 PD 61.1 0.4 62 69 20.5 
 

4 Proficient 41.2 0.3 42 61 42.3 

 Partially Proficient 21.5 0.0 22 41 28.2 
  SBP  NA  NA  0  21  9.0   

PD 66.9 0.6 67 69 33.2 

5 
Proficient 51.7 0.3 52 66 31.0 

Partially Proficient 26.8 0.2 27 51 19.3 

  SBP  NA  NA  0  26  16.6   

PD 84.8 1.2 85 99 10.1 

6 
Proficient 55.9 1.5 56 84 52.0 

Partially Proficient 24.4 0.5 25 55 24.7 

  SBP  NA  NA  0  24  13.2   

PD 91.3 0.9 92 99 19.8 

7 
Proficient 49.9 1.0 50 91 58.5 

Partially Proficient 24.9 0.6 25 49 13.5 

  SBP  NA  NA  0  24  8.2   

PD 120.1 1.3 121 129 7.9 

10 
Proficient 85.6 1.6 86 120 32.5 

Partially Proficient 35.5 2.4 36 85 41.4 

  SBP  NA  NA  0  35  18.3   

PD 122.4 1.8 123 129 10.8 

11 
Proficient 77.5 0.6 78 122 39.0 
Partially Proficient 29.4 2.3 30 77 34.4 
SBP NA NA 0 29 15.8 
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Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 45.2 0.1 46 46 4.5 
Proficient 31.7 0.7 32 45 23.7 
Partially Proficient 17.7 0.3 18 31 49.5 

 
PD 45.5 0.1 46 46 7.7 
Proficient 28.8 0.6 29 45 42.3 
Partially Proficient 17.4 0.3 18 28 25.0 

 
PD 42.2 0.2 43 46 21.5 
Proficient 24.4 0.3 25 42 54.2 
Partially Proficient 11.5 0.4 12 24 21.9 

 
PD 41.6 0.4 42 46 42.3 
Proficient 23.9 0.2 24 41 41.3 
Partially Proficient 13.0 0.3 14 23 12.0 

 
PD 59.1 1.0 60 66 8.5 
Proficient 30.8 0.8 31 59 62.8 
Partially Proficient 18.9 0.7 19 30 15.0 

 
PD 64.0 0.5 64 66 24.8 
Proficient 37.3 1.5 38 63 44.0 
Partially Proficient 17.1 0.7 18 37 22.5 

 
PD 85.5 0.0 86 86 1.6 
Proficient 55.6 0.0 56 85 45.7 
Partially Proficient 29.5 0.0 30 55 30.3 

 
PD 84.5 0.0 85 86 5.0 
Proficient 56.8 0.0 57 84 40.9 
Partially Proficient 36.5 0.0 37 56 25.2 
SBP NA NA 0 36 28.9 

 

 

 
Grade 

Table 3-10. 2010 PAAP Standard Setting: Round 3 Reading 

 

 
 

2 
 

  SBP  NA  NA  0  17  22.2   
 

 

3 
 

  SBP  NA  NA  0  17  25.0   
 
 

4 
 

  SBP  NA  NA  0  11  2.4   
 
 

5 
 

  SBP  NA  NA  0  13  4.3   
 
 

6 
 

  SBP  NA  NA  0  18  13.7   
 
 

7 
 

  SBP  NA  NA  0  17  8.7   
 
 

10 
 

  SBP  NA  NA  0  29  22.3   
 
 

11 
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Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 65.9 1.3 66 69 19.3 
Proficient 44.6 0.7 45 65 44.8 
Partially Proficient 23.5 0.5 24 44 22.1 

 
PD 92.3 0.7 93 99 8.7 
Proficient 58.0 0.5 58 92 59.4 
Partially Proficient 32.9 0.6 33 57 22.8 

 
PD 126.1 1.2 127 129 3.5 
Proficient 86.5 1.3 87 126 32.0 
Partially Proficient 49.1 1.4 50 86 34.2 
SBP NA NA 0 49 30.3 

 

 

Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 23.0 0.0 23 23 16.2 
Proficient 14.4 0.1 15 22 32.4 
Partially Proficient 9.6 0.1 10 14 22.4 

 
PD 32.9 0.1 33 33 11.7 
Proficient 16.2 0.4 17 32 59.2 
Partially Proficient 11.6 0.1 12 16 15.5 

 
PD 40.9 0.7 41 43 8.2 
Proficient 23.8 0.6 24 40 33.6 
Partially Proficient 12.1 0.4 13 23 41.8 
SBP NA NA 0 12 16.4 

 

 

 
Grade 

Table 3-11. 2010 PAAP Standard Setting: Round 3 Science 

 

 
 

5 
 

  SBP  NA  NA  0  23  13.8   
 

 

8 
 

  SBP  NA  NA  0  32  9.1   
 
 

11 
 

 
 
 
 
 
 

Grade 

Table 3-12. 2010 PAAP Standard Setting: Round 3 Writing 

 

 
 

4 
 

  SBP  NA  NA  0  9  29.0   
 

 

7 
 

  SBP  NA  NA  0  11  13.6   
 
 

11 
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Figure 3-1. 2010 PAAP Standard Setting: Mathematics: Round 3 Results 
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Figure 3-2. 2010 PAAP Standard Setting: Reading: Round 3 Results 
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Figure 3-3. 2010 PAAP Standard Setting: Science: Round 3 Results 
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Figure 3-4. 2010 PAAP Standard Setting: Writing: Round 3 Results 
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3.12 Repeat Process for Second Grade and Content Area 

(Mathematics and Reading Only) 
 

As mentioned above, eight panels each recommended cutpoints for two grade levels in mathematics 

and reading. For those panels, once they had completed the entire process for the first grade level, they (1) 

completed a process evaluation, giving their perceptions of the standard setting process and results thus far, 

and (2) repeated the entire process (except for the training evaluation) for the second grade level. 

 

3.13 Evaluation 
 

The measurement literature sometimes considers the evaluation process to be another product of the 

standard setting process (e.g., Reckase, 2001). To provide evidence of the participantsô views of the standard 

setting process, panelists were asked to complete questionnaires throughout the process. The results of the 

evaluations are presented in Appendix I. 
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Chapter 4. TASKS COMPLETED AFTER STANDARD SETTING 
 

Upon conclusion of the standard setting meeting, several important tasks were completed. These tasks 

centered on reviewing the standard setting process and addressing anomalies that may have occurred in the 

process or in the outcomes, presenting the results to MDOE and making any final revisions or adjustments. 

 

4.1 Analysis and Review of Panelistsô Feedback 
 

Upon completion of the evaluation forms, panelistsô responses were reviewed. In general, this review 

did not reveal any anomalies in the standard setting process or indicate any reason that a particular panelistôs 

data should not be included when the final cutpoints were calculated. The one exception was a panelist in 

grade 10 mathematics who did not appear to adequately understand the standard setting task. The panelist 

continually placed the Proficient cut at a higher achievement than the Proficient With Distinction cut. 

Although, the panelist self-corrected this issue for grade 11 mathematics, the panelistôs ratings were removed 

from the grade 10 mathematics calculations and are not reflected in the results presented in this report. It 

appeared that all remaining panelists understood the rating task and attended to it appropriately. 

 

4.2 Calculation of Recommended Cutpoints 
 

At the end of the standard setting meeting, the Round 3 cuts were presented to the Department of 

Education as the final results of the standard setting meeting. Following the standard setting, a few concerns 

were raised about the cuts. Most important of these was that higher standards (from a raw score cut 

perspective) were established by the panelists in grades 2 and 3 than in grades 4 and 5 despite the fact that 

these grades are based on the same task banks, level of complexity, and raw score scale. In theory, the grade 2 

and grade 3 cuts should represent similar achievement requirements as grades 4 and 5. In addition, because a 

single task bank is used for High School and because of the population of interest, a single set of cuts for 

these students seemed more appropriate. Finally, the Proficient cut was set at a higher level in grade 6 

mathematics than in grade 7 mathematics. Given that these two grades are based on the same task banks, level 

of complexity, and raw score scale, it was felt that proficiency in the two grades should represent similar 

achievement requirements. Consequently, the following adjustments were made to the Round 3 raw score cuts 

and are presented in Tables 4-1 through 4-2 and Figures 4-1 through 4-2. 

 
 

Grade 4 raw score cuts were applied to grade 2 and grade 3. 
 

A single set of cuts was established for High School by averaging the grade 10 and grade 11 raw 

score cuts. 

The grade 7 Proficient cut in mathematics was raised to equal the grade 6 Proficient cut in 
 

mathematics. 
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Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 61.1 NA 62 69 3.4 
Proficient 41.2 NA 42 61 30.7 
Partially Proficient 21.5 NA 22 41 58 

 
PD 61.1 NA 62 69 14.1 
Proficient 41.2 NA 42 61 34.6 
Partially Proficient 21.5 NA 22 41 40 

 
PD 61.1 0.4 62 69 20.5 
Proficient 41.2 0.3 42 61 42.3 
Partially Proficient 21.5 0 22 41 28.2 

 
PD 66.9 0.6 67 69 33.2 
Proficient 51.7 0.3 52 66 31 
Partially Proficient 26.8 0.2 27 51 19.3 

 
PD 84.8 1.2 85 99 10.1 
Proficient 55.9 1.5 56 84 52 
Partially Proficient 24.4 0.5 25 55 24.7 

 
PD 91.3 0.9 92 99 19.8 
Proficient 55.9 NA 56 91 53.1 
Partially Proficient 24.9 0.6 25 55 18.8 

 
PD 121.25 NA 122 129 9 
Proficient 81.55 NA 82 121 35.4 
Partially Proficient 32.45 NA 33 81 38.4 
SBP NA NA 0 32 17.1 

 

 

 
Grade 

Table 4-1. 2010 PAAP Standard Setting: Mathematics: Adjusted Results 

 

 
 

2 
 

  SBP  NA  NA  0  21  8   
 

 

3 
 

  SBP  NA  NA  0  21  11.2   
 
 

4 
 

  SBP  NA  NA  0  21  9   
 
 

5 
 

  SBP  NA  NA  0  26  16.6   
 
 

6 
 

  SBP  NA  NA  0  24  13.2   
 
 

7 
 

  SBP  NA  NA  0  24  8.2   
 
 

HS 
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Achievement level 
Average 

cut 
Standard     

error 
Raw 

Min 

score 

Max 

Percent of 
students 

PD 42.2 NA 43 46 7.6 
Proficient 24.4 NA 25 42 53 
Partially Proficient 11.5 NA 12 24 36.9 

 
PD 42.2 NA 43 46 17.3 
Proficient 24.4 NA 25 42 45.2 
Partially Proficient 11.5 NA 12 24 34.6 

 
PD 42.2 0.2 43 46 21.5 
Proficient 24.4 0.3 25 42 54.2 
Partially Proficient 11.5 0.4 12 24 21.9 

 
PD 41.6 0.4 42 46 42.3 
Proficient 23.9 0.2 24 41 41.3 
Partially Proficient 13 0.3 14 23 12 

 
PD 59.1 1 60 66 8.5 
Proficient 30.8 0.8 31 59 62.8 
Partially Proficient 18.9 0.7 19 30 15 

 
PD 64 0.5 64 66 24.8 
Proficient 37.3 1.5 38 63 44 
Partially Proficient 17.1 0.7 18 37 22.5 

 
PD 85 NA 85 86 4.2 
Proficient 56.2 NA 57 84 40.2 
Partially Proficient 33 NA 33 56 30.9 
SBP NA NA 0 32 24.7 

 

 

 
Grade 

Table 4-2. 2010 PAAP Standard Setting: Reading: Adjusted Results 

 

 
 

2 
 

  SBP  NA  NA  0  11  2.5   
 

 

3 
 

  SBP  NA  NA  0  11  2.9   
 
 

4 
 

  SBP  NA  NA  0  11  2.4   
 
 

5 
 

  SBP  NA  NA  0  13  4.3   
 
 

6 
 

  SBP  NA  NA  0  18  13.7   
 
 

7 
 

  SBP  NA  NA  0  17  8.7   
 
 

HS 
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Figure 4-1. 2010 PAAP Standard Setting: Mathematics:  Adjusted Results 
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Figure 4-2. 2010 PAAP Standard Setting: Reading: Adjusted Results 
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After carefully considering the above information, the MDOE remained concerned about a few of the 

cut scores in mathematics and writing. Consequently, the department decided to make a final policy adjustment 

to some of the cut scores. The resulting DOE-approved operational cut scores, and a more detailed explanation 

outlining how the final cut scores were established can be found in Appendix J. 

 

4.3 Preparation of this Standard Setting Report 
 

Following final compilation of standard setting results, Measured Progress prepared this report, which 

documents the procedures and results of the 2010 standard setting meeting in order to establish performance 

standards for the Maine PAAP in mathematics, reading, science, and writing. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Reading ~ Grade 2 

 
Reading achievement level definitions describe the quality of a studentôs responses on state-level 

alternate assessments in relation to the alternate reading standards. These definitions serve as the 

foundation for achievement level definitions for the alternate grade level expectations in reading. 

 
Skills associated with these achievement level definitions may include some of the following: 

 

Å student initiated communication 

through signs, symbols, pictures, 

gestures, and/or oral language 

Å relating of symbols to the 

objects/ideas they represent 

Å using phonemic awareness skills 

Å using context clues to determine 

meaning of words 

Å reading aloud sight words 

Å putting key events in correct 

sequence 

Å identifying setting or characters 

Å comprehension of information 

gained through listening or 

viewing 

Å retelling events in a story 
 

Appropriate performance at grade two is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates the skillful abili ty to identify and decode unfamiliar 
vocabulary and/or demonstrate understanding of word meaning. The work also demonstrates the 

consistent abili ty to read, comprehend, and interpret literary OR informational texts appropriate 

to the studentôs instructional level. 

 
Proficient 
The studentôs performance demonstrates the ability to identify and decode unfamiliar vocabulary 
and/or demonstrate understanding of word meaning. The work also generally demonstrates the 

abili ty to read, comprehend, and interpret literary OR informational texts appropriate to the 

studentôs instructional level. 

 
Partially Proficient 
The studentôs performance demonstrates the inconsistent abili ty to identify and decode 
unfamiliar vocabulary and/or demonstrate understanding of word meaning. The work also 

demonstrates the incomplete or inconsistent ability to read, comprehend, and interpret literary 

OR informational texts appropriate to the studentôs instructional level. 

 
Substantially Below Proficient 
The studentôs performance demonstrates the limited abili ty to identify and decode unfamiliar 
vocabulary and/or demonstrates incorrect understanding of word meaning. The work also 

demonstrates minimal or limited abili ty to read, comprehend, and interpret literary OR 

informational texts appropriate to the studentôs instructional level. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Reading ~ Grade 3 

 
Reading achievement level definitions describe the quality of a studentôs responses on state-level 

alternate assessments in relation to the alternate reading standards. These definitions serve as the 

foundation for achievement level definitions for the alternate grade level expectations in reading. 

 
Skills associated with these achievement level definitions may include some of the following: 

 

Å student initiated communication 

through signs, symbols, pictures, 

gestures, and/or oral language 

Å relating of symbols to the 

objects/ideas they represent 

Å using phonemic awareness skills 

Å using context clues to determine 

meaning of words 

Å reading aloud sight words 

Å distinguishing parts of a book 

(e.g., front, top, bottom, title, 

author) 

Å using explicitly stated information 

from the text to answer questions 

Å recognizing a central idea from 

text when presented with pictures 
 

Appropriate performance at grade three is clarified by the level of complexity within the 

standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates the skillful abili ty to identify and decode unfamiliar 
vocabulary and/or demonstrate understanding of word meaning. The work also demonstrates the 

consistent abili ty to read, comprehend, and interpret literary OR informational texts appropriate 

to the studentôs instructional level. 

 
Proficient 
The studentôs performance demonstrates the ability to identify and decode unfamiliar vocabulary 
and/or demonstrate understanding of word meaning. The work also generally demonstrates the 

abili ty to read, comprehend, and interpret literary OR informational texts appropriate to the 

studentôs instructional level. 

 
Partially Proficient 
The studentôs performance demonstrates the inconsistent abili ty to identify and decode 
unfamiliar vocabulary and/or demonstrate understanding of word meaning. The work also 

demonstrates the incomplete or inconsistent ability to read, comprehend, and interpret literary 

OR informational texts appropriate to the studentôs instructional level. 

 
Substantially Below Proficient 
The studentôs performance demonstrates the limited abili ty to identify and decode unfamiliar 
vocabulary and/or demonstrates incorrect understanding of word meaning. The work also 

demonstrates minimal or limited abili ty to read, comprehend, and interpret literary OR 

informational texts appropriate to the studentôs instructional level. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Reading ~ Grade 4 

 
Reading achievement level definitions describe the quality of a studentôs responses on state-level 

alternate assessments in relation to the alternate reading standards. These definitions serve as the 

foundation for achievement level definitions for the alternate grade level expectations in reading. 

 
Skills associated with these achievement level definitions may include some of the following: 

 

Å student initiated communication 

through signs, symbols, pictures, 

gestures, and/or oral language 

Å relating of symbols to the 

objects/ideas they represent 

Å using phonemic awareness skills 

Å using context clues to determine 

meaning of words 

Å reading aloud sight words 

Å putting key events in correct 

sequence 

Å identifying setting or characters 

Å comprehension of information 

gained through listening or 

viewing 

Å retelling events in a story 
 

Appropriate performance at grade four is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates the skillful abili ty to identify and decode unfamiliar 
vocabulary and/or demonstrate understanding of word meaning. The work also demonstrates the 

consistent abili ty to read, comprehend, and interpret literary OR informational texts appropriate 

to the studentôs instructional level. 

 
Proficient 
The studentôs performance demonstrates the ability to identify and decode unfamiliar vocabulary 
and/or demonstrate understanding of word meaning. The work also generally demonstrates the 

abili ty to read, comprehend, and interpret literary OR informational texts appropriate to the 

studentôs instructional level. 

 
Partially Proficient 
The studentôs performance demonstrates the inconsistent abili ty to identify and decode 
unfamiliar vocabulary and/or demonstrate understanding of word meaning. The work also 

demonstrates the incomplete or inconsistent ability to read, comprehend, and interpret literary 

OR informational texts appropriate to the studentôs instructional level. 

 
Substantially Below Proficient 
The studentôs performance demonstrates the limited abili ty to identify and decode unfamiliar 
vocabulary and/or demonstrates incorrect understanding of word meaning. The work also 

demonstrates minimal or limited abili ty to read, comprehend, and interpret literary OR 

informational texts appropriate to the studentôs instructional level. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Reading ~ Grade 5 

 
Reading achievement level definitions describe the quality of a studentôs responses on state-level 

alternate assessments in relation to the alternate reading standards. These definitions serve as the 

foundation for achievement level definitions for the alternate grade level expectations in reading. 

 
Skills associated with these achievement level definitions may include some of the following: 

 

Å student initiated communication 

through signs, symbols, pictures, 

gestures, and/or oral language 

Å relating of symbols to the 

objects/ideas they represent 

Å using phonemic awareness skills 

Å using context clues to determine 

meaning of words 

Å reading aloud sight words 

Å distinguishing parts of a book 

(e.g., front, top, bottom, title, 

author) 

Å using explicitly stated information 

from the text to answer questions 

Å recognizing a central idea from 

text when presented with pictures 
 

Appropriate performance at grade five is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates the skillful abili ty to identify and decode unfamiliar 
vocabulary and/or demonstrate understanding of word meaning. The work also demonstrates the 

consistent abili ty to read, comprehend, and interpret literary OR informational texts appropriate 

to the studentôs instructional level. 

 
Proficient 
The studentôs performance demonstrates the ability to identify and decode unfamiliar vocabulary 
and/or demonstrate understanding of word meaning. The work also generally demonstrates the 

abili ty to read, comprehend, and interpret literary OR informational texts appropriate to the 

studentôs instructional level. 

 
Partially Proficient 
The studentôs performance demonstrates the inconsistent abili ty to identify and decode 
unfamiliar vocabulary and/or demonstrate understanding of word meaning. The work also 

demonstrates the incomplete or inconsistent ability to read, comprehend, and interpret literary 

OR informational texts appropriate to the studentôs instructional level. 

 
Substantially Below Proficient 
The studentôs performance demonstrates the limited abili ty to identify and decode unfamiliar 
vocabulary and/or demonstrates incorrect understanding of word meaning. The work also 

demonstrates minimal or limited abili ty to read, comprehend, and interpret literary OR 

informational texts appropriate to the studentôs instructional level. 
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Personalized Al ternate Assessment Port folio (PAAP) 

Achievement Level Definitions for  Reading ~ Grade 6 
 
Reading achievement level definitions describe the quality of a studentôs responses on state-level alternate 

assessments in relation to the alternate reading standards. These definitions serve as the foundation for 

achievement level definitions for the alternate grade level expectations in reading. 

 
Skill s associated with these achievement level definitions may include some of the following: 

 

Å relating of symbols to the objects/ideas 

they represent 
Å using phonemic awareness skill s 

Å using context clues, a dictionary and/or 

glossary to determine meaning of words 

Å using word parts, phonics, knowledge 

of sounds, syllable types and/or word 

patterns to decode 

Å identifying synonyms, antonyms and/or 

categorizing words 

Å reading aloud sight words 

Å using explicitly stated information 

from the text to answer questions 
Å recognizing a central idea from text 

when presented with pictures 

Å identifying or describing characters, 

setting, problems, solutions, events 

and/or plot 
Å making logical predictions 

Å making basic inferences 

Å paraphrasing or summarizing 

 

Appropriate performance at grade six is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 

The studentôs performance demonstrates the skillful ability to identify and decode unfamil iar vocabulary 

and/or demonstrate understanding of word meaning. The work also demonstrates the consistent ability to 

read, comprehend, and interpret literary OR informational texts appropriate to the studentôs instructional 

level. 

 
Proficient 
The studentôs performance demonstrates the abil ity to identify and decode unfamili ar vocabulary and/or 

demonstrate understanding of word meaning. The work also generally demonstrates the ability to read, 

comprehend, and interpret literary OR informational texts appropriate to the studentôs instructional level. 

 
Partially Proficient 
The studentôs performance demonstrates the inconsistent ability to identify and decode unfamil iar 

vocabulary and/or demonstrate understanding of word meaning. The work also demonstrates the 

incomplete or inconsistent ability to read, comprehend, and interpret literary OR informational texts 

appropriate to the studentôs instructional level. 

 
Substantiall y Below Proficient 

The studentôs performance demonstrates the limited ability to identify and decode unfamil iar vocabulary 

and/or demonstrates incorrect understanding of word meaning. The work also demonstrates minimal or 

limited ability to read, comprehend, and interpret literary OR informational texts appropriate to the 

studentôs instructional level. 
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Personalized Al ternate Assessment Port folio (PAAP) 

Achievement Level Definitions for  Reading ~ Grade 7 
 
Reading achievement level definitions describe the quality of a studentôs responses on state-level alternate 

assessments in relation to the alternate reading standards. These definitions serve as the foundation for 

achievement level definitions for the alternate grade level expectations in reading. 

 
Skill s associated with these achievement level definitions may include some of the following: 

 

Å relating of symbols to the objects/ideas 

they represent 
Å using phonemic awareness skill s 

Å using context clues, a dictionary and/or 

glossary to determine meaning of words 

Å using word parts, phonics, knowledge 

of sounds, syllable types and/or word 

patterns to decode 

Å identifying synonyms, antonyms and/or 

categorizing words 

Å reading aloud sight words 

Å using explicitly stated information from 

the text to answer questions 

Å recognizing a central idea from text 

when presented with pictures 
Å obtaining information from the table 

of contents, glossary, table of contents 

Å connecting information within a text 

Å identifying parts of a book (e.g., 

author, title, beginning, end) 

Å Paraphrasing or summarizing 

Å Drawing conclusions or making 

inferences 

 

 
Appropriate performance at grade seven is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates the skillful ability to identify and decode unfamil iar vocabulary 

and/or demonstrate understanding of word meaning. The work also demonstrates the consistent ability to 

read, comprehend, and interpret literary OR informational texts appropriate to the studentôs instructional 

level. 

 
Proficient 
The studentôs performance demonstrates the abil ity to identify and decode unfamili ar vocabulary and/or 

demonstrate understanding of word meaning. The work also generally demonstrates the ability to read, 

comprehend, and interpret literary OR informational texts appropriate to the studentôs instructional level. 

 
Partially Proficient 
The studentôs performance demonstrates the inconsistent ability to identify and decode unfamil iar 
vocabulary and/or demonstrate understanding of word meaning. The work also demonstrates the 

incomplete or inconsistent ability to read, comprehend, and interpret literary OR informational texts 

appropriate to the studentôs instructional level. 

 
Substantiall y Below Proficient 
The studentôs performance demonstrates the limited ability to identify and decode unfamil iar vocabulary 

and/or demonstrates incorrect understanding of word meaning. The work also demonstrates minimal or 

limited ability to read, comprehend, and interpret literary OR informational texts appropriate to the 

studentôs instructional level. 
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Personalized Al ternate Assessment Port folio (PAAP) 

Achievement Level Definitions for  Reading ~ High School 
 
Reading achievement level definitions describe the quality of a studentôs responses on state-level alternate 

assessments in relation to the alternate reading standards. These definitions serve as the foundation for 

achievement level definitions for the alternate grade level expectations in reading. 

 
Skill s associated with these achievement level definitions may include some of the following: 

 

Å using phonemic awareness skill s 

Å using context clues, dictionary, glossary 

and/or thesaurus to determine meaning 

of words 

Å using word parts or phonics to decode 
Å reading aloud sight words 

Å identifying synonyms, antonyms and/or 

categorizing words 

Å using explicitly stated information from 

the text to answer questions 

Å recognizing a central idea from text 

when presented with pictures 

Å identifying or describing characters, 

setting, problems, solutions and/or 

events 

Å identifying authorôs basic message 

and/or purpose 
Å identifying narrator 

Å paraphrasing, summarizing, and/or 

comparing/contrasting 

Å making logical predictions 

Å making inferences 

Å recognizing a central idea from text 

when presented with pictures 
Å obtaining information from the table 

of contents or glossary 

Å connecting information within a text 
Å synthesizing information 

 

Appropriate performance at high school level is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates the skillful ability to identify and decode unfamil iar vocabulary 
and/or demonstrate understanding of word meaning. The work also demonstrates the consistent ability to 

read, comprehend, and interpret literary OR informational texts appropriate to the studentôs instructional 

level. 

 
Proficient 

The studentôs performance demonstrates the abil ity to identify and decode unfamili ar vocabulary and/or 

demonstrate understanding of word meaning. The work also generally demonstrates the ability to read, 

comprehend, and interpret literary OR informational texts appropriate to the studentôs instructional level. 

 
Partially Proficient 

The studentôs performance demonstrates the inconsistent ability to identify and decode unfamil iar 

vocabulary and/or demonstrate understanding of word meaning. The work also demonstrates the 

incomplete or inconsistent ability to read, comprehend, and interpret literary OR informational texts 

appropriate to the studentôs instructional level. 

 
Substantiall y Below Proficient 
The studentôs performance demonstrates the limited ability to identify and decode unfamil iar vocabulary 
and/or demonstrates incorrect understanding of word meaning. The work also demonstrates minimal or 

limited ability to read, comprehend, and interpret literary OR informational texts appropriate to the 

studentôs instructional level. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Mathematics ~ Grade 2 

 
Mathematics achievement level definitions describe the quality of a studentôs responses on statelevel 

alternate assessments in relation to the alternate mathematics standards. These definitions 

serve as the foundation for achievement level definitions for the alternate grade level 

expectations in mathematics. 

 
Skills associated with these achievement level definitions may include some of the following: 

 
Å matching small collections of equivalent sets 

Å matching simple 2-D shapes 

Å comparing two items based on multiple attributes 

Å identifying measurement tools 

Å copying simple patterns 

Å collecting data 

Å identifying the outcome of an event 

 
Appropriate performance at grade 2 is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs work demonstrates an understanding of essential concepts in mathematics, 
including the abili ty to make connections among central ideas. The studentôs responses 

demonstrate the abili ty to utili ze information and solve problems including implementing 

strategies, accurately performing procedures and providing solutions. 

 
Proficient 
The studentôs work demonstrates an understanding of basic concepts in mathematics and 
connections among central ideas. The studentôs responses demonstrate basic abili ty to solve 

problems, including performing procedures and providing solutions. The studentôs work may 

contain minor errors. 

 
Partially Proficient 
The studentôs work demonstrates an incomplete understanding of basic concepts in mathematics 
and inconsistent connections among central ideas. The studentôs responses demonstrate limited 

abili ty to solve problems, including performing procedures and providing solutions. Problem 

solving strategies may be flawed and procedures preformed inaccurately. 

 
Substantially Below Proficient 
The studentôs work demonstrates limited understanding of basic concepts in mathematics and 
inaccurate connections among central ideas. The studentôs responses demonstrate minimal abili ty 

to solve problems. Problem solving strategies may be flawed or inappropriate and there may be 

many omissions. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Mathematics ~ Grade 3 

 
Mathematics achievement level definitions describe the quality of a studentôs responses on statelevel 

alternate assessments in relation to the alternate mathematics standards. These definitions 

serve as the foundation for achievement level definitions for the alternate grade level 

expectations in mathematics. 

 
Skills associated with these achievement level definitions may include some of the following: 

 

Å indicating or labeling collections of 

equivalent sets 

Å reading, writing, and counting 

numbers 

Å recognizing place value 

Å skip counting 

Å comparing two items based on 

multiple attributes 

Å identifying measurement tools 

Å copying and/or extending patterns 

Å collecting data 

Å identifying the outcome of an 

event 

 

Appropriate performance at grade three is clarified by the level of complexity within the 

standard. 

 
Proficient with Distinction 
The studentôs work demonstrates an understanding of essential concepts in mathematics, 
including the abili ty to make connections among central ideas. The studentôs responses 

demonstrate the abili ty to utili ze information and solve problems including implementing 

strategies, accurately performing procedures and providing solutions. 

 
Proficient 
The studentôs work demonstrates an understanding of basic concepts in mathematics and 
connections among central ideas. The studentôs responses demonstrate basic abili ty to solve 

problems, including performing procedures and providing solutions. The studentôs work may 

contain minor errors. 

 
Partially Proficient 
The studentôs work demonstrates an incomplete understanding of basic concepts in mathematics 
and inconsistent connections among central ideas. The studentôs responses demonstrate limited 

abili ty to solve problems, including performing procedures and providing solutions. Problem 

solving strategies may be flawed and procedures preformed inaccurately. 

 
Substantially Below Proficient 
The studentôs work demonstrates limited understanding of basic concepts in mathematics and 
inaccurate connections among central ideas. The studentôs responses demonstrate minimal abili ty 

to solve problems. Problem solving strategies may be flawed or inappropriate and there may be 

many omissions. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Mathematics ~ Grade 4 

 
Mathematics achievement level definitions describe the quality of a studentôs responses on statelevel 

alternate assessments in relation to the alternate mathematics standards. These definitions 

serve as the foundation for achievement level definitions for the alternate grade level 

expectations in mathematics. 

 
Skills associated with these achievement level definitions may include some of the following: 

 

Å ordering and comparing numbers 

Å identifying two-digit numbers 

Å solving addition and subtraction 

problems involving one-digit 

numbers 

Å identifying 2-D shapes 

Å comparing two items based on 

multiple attributes 

Å identifying congruent figures 

Å identifying and using measurement 

tools 

Å copying and extending simple 

patterns 

Å collecting, organizing, and/or 

interpreting data 

Å identifying the outcome of an 

event 
 

Appropriate performance at grade four is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs work demonstrates an understanding of essential concepts in mathematics, 
including the abili ty to make connections among central ideas. The studentôs responses 

demonstrate the abili ty to utili ze information and solve problems including implementing 

strategies, accurately performing procedures and providing solutions. 

 
Proficient 
The studentôs work demonstrates an understanding of basic concepts in mathematics and 
connections among central ideas. The studentôs responses demonstrate basic abili ty to solve 

problems, including performing procedures and providing solutions. The studentôs work may 

contain minor errors. 

 
Partially Proficient 
The studentôs work demonstrates an incomplete understanding of basic concepts in mathematics 
and inconsistent connections among central ideas. The studentôs responses demonstrate limited 

abili ty to solve problems, including performing procedures and providing solutions. Problem 

solving strategies may be flawed and procedures preformed inaccurately. 

 
Substantially Below Proficient 
The studentôs work demonstrates limited understanding of basic concepts in mathematics and 
inaccurate connections among central ideas. The studentôs responses demonstrate minimal abili ty 

to solve problems. Problem solving strategies may be flawed or inappropriate and there may be 

many omissions. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Mathematics ~ Grade 5 

 
Mathematics achievement level definitions describe the quality of a studentôs responses on statelevel 

alternate assessments in relation to the alternate mathematics standards. These definitions 

serve as the foundation for achievement level definitions for the alternate grade level 

expectations in mathematics. 

 
Skills associated with these achievement level definitions may include some of the following: 

 
Å matching and/or identifying coins 

Å decimal notation 

Å comparing two items based on multiple attributes 

Å identifying and using measurement tools 

Å copying and extending patterns 

 
Appropriate performance at grade five is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs work demonstrates an understanding of essential concepts in mathematics, 
including the abili ty to make connections among central ideas. The studentôs responses 

demonstrate the abili ty to utili ze information and solve problems including implementing 

strategies, accurately performing procedures and providing solutions. 

 
Proficient 
The studentôs work demonstrates an understanding of basic concepts in mathematics and 
connections among central ideas. The studentôs responses demonstrate basic abili ty to solve 

problems, including performing procedures and providing solutions. The studentôs work may 

contain minor errors. 

 
Partially Proficient 
The studentôs work demonstrates an incomplete understanding of basic concepts in mathematics 
and inconsistent connections among central ideas. The studentôs responses demonstrate limited 

abili ty to solve problems, including performing procedures and providing solutions. Problem 

solving strategies may be flawed and procedures preformed inaccurately. 

 
Substantially Below Proficient 
The studentôs work demonstrates limited understanding of basic concepts in mathematics and 
inaccurate connections among central ideas. The studentôs responses demonstrate minimal abili ty 

to solve problems. Problem solving strategies may be flawed or inappropriate and there may be 

many omissions. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Mathematics ~ Grade 6 

 
Mathematics achievement level definitions describe the quality of a studentôs responses on statelevel 

alternate assessments in relation to the alternate mathematics standards. These definitions 

serve as the foundation for achievement level definitions for the alternate grade level 

expectations in mathematics. 

 
Skills associated with these achievement level definitions may include some of the following: 

 
Å indicating, comparing, and/or ordering rational numbers limited to fractions with 

denominators of 2, 3, 4, and/or 5 

Å identifying and/or classifying 2-D shapes and/or angles 

Å matching quantities that are equal 

Å finding the value that will make an open sentence true 

 
Appropriate performance at grade six is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs work demonstrates an understanding of essential concepts in mathematics, 
including the abili ty to make connections among central ideas. The studentôs responses 

demonstrate the abili ty to utili ze information and solve problems including implementing 

strategies, accurately performing procedures and providing solutions. 

 
Proficient 
The studentôs work demonstrates an understanding of basic concepts in mathematics and 
connections among central ideas. The studentôs responses demonstrate basic abili ty to solve 

problems, including performing procedures and providing solutions. The studentôs work may 

contain minor errors. 

 
Partially Proficient 
The studentôs work demonstrates an incomplete understanding of basic concepts in mathematics 
and inconsistent connections among central ideas. The studentôs responses demonstrate limited 

abili ty to solve problems, including performing procedures and providing solutions. Problem 

solving strategies may be flawed and procedures preformed inaccurately. 

 
Substantially Below Proficient 
The studentôs work demonstrates limited understanding of basic concepts in mathematics and 
inaccurate connections among central ideas. The studentôs responses demonstrate minimal abili ty 

to solve problems. Problem solving strategies may be flawed or inappropriate and there may be 

many omissions. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Mathematics ~ Grade 7 

 
Mathematics achievement level definitions describe the quality of a studentôs responses on statelevel 

alternate assessments in relation to the alternate mathematics standards. These definitions 

serve as the foundation for achievement level definitions for the alternate grade level 

expectations in mathematics. 

 
Skills associated with these achievement level definitions may include some of the following: 

 
Å ordering and comparing whole numbers 

Å using measurement tools and estimating outcomes 

Å computing equivalencies 

Å using more, less, equal, and/or other comparisons to analyze data or solve problems 

 
Appropriate performance at grade seven is clarified by the level of complexity within the 

standard. 

 
Proficient with Distinction: 
The studentôs work demonstrates an understanding of essential concepts in mathematics, 
including the abili ty to make connections among central ideas. The studentôs responses 

demonstrate the abili ty to utili ze information and solve problems including implementing 

strategies, accurately performing procedures and providing solutions. 

 
Proficient 
The studentôs work demonstrates an understanding of basic concepts in mathematics and 
connections among central ideas. The studentôs responses demonstrate basic abili ty to solve 

problems, including performing procedures and providing solutions. The studentôs work may 

contain minor errors. 

 
Partially Proficient 
The studentôs work demonstrates an incomplete understanding of basic concepts in mathematics 
and inconsistent connections among central ideas. The studentôs responses demonstrate limited 

abili ty to solve problems, including performing procedures and providing solutions. Problem 

solving strategies may be flawed and procedures preformed inaccurately. 

 
Substantially Below Proficient 
The studentôs work demonstrates limited understanding of basic concepts in mathematics and 
inaccurate connections among central ideas. The studentôs responses demonstrate minimal abili ty 

to solve problems. Problem solving strategies may be flawed or inappropriate and there may be 

many omissions. 
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Personalized Al ternate Assessment Port folio (PAAP) 

Achievement Level Definitions for  Mathematics ~ High School 
 
Mathematics achievement level definitions describe the quality of a studentôs responses on state-level 

alternate assessments in relation to the alternate mathematics standards. These definitions serve as the 

foundation for achievement level definitions for the alternate grade level expectations in mathematics. 

 
Skill s associated with these achievement level definitions may include some of the following: 

 

Å solving multi -step addition, subtraction, 
multiplication and/or division problems 

involving whole numbers, fractions, 

decimals, percents and/or ratios 

Å describing or il lustrating the 

relationships between the four 
operations 

Å copying, extending, and describing 

patterns 
Å writing rules for finding specific cases 

of a linear or nonlinear relationship 

Å finding the value that will make an open 

sentence true 

Å representing unknown quantities with 

letters 

Å simplif ying and writing linear 

algebraic expressions 
Å collecting, arranging, interpreting, 

and/or analyzing data to formulate or 

justify conclusions, make predictions 

or solve problems 

Å using more, less, equal, and/or other 

comparisons to analyze data or solve 

problems, 

Å using measures of central tendency or 

range to analyze situations or solve 
problems 

 

Appropriate performance at the high school level is clarified by the level of complexity within the 

standard. 

 
Proficient with Distinction 
The studentôs work demonstrates an understanding of essential concepts in mathematics, including the 

ability to make connections among central ideas. The studentôs responses demonstrate the ability to utilize 

information and solve problems including implementing strategies, accurately performing procedures and 

providing solutions. 

 
Proficient 
The studentôs work demonstrates an understanding of basic concepts in mathematics and connections 

among central ideas. The studentôs responses demonstrate basic abili ty to solve problems, including 

performing procedures and providing solutions. The studentôs work may contain minor errors. 

 
Partially Proficient 
The studentôs work demonstrates an incomplete understanding of basic concepts in mathematics and 
inconsistent connections among central ideas. The studentôs responses demonstrate limited ability to solve 

problems, including performing procedures and providing solutions. Problem solving strategies may be 

flawed and procedures preformed inaccurately. 

 
Substantiall y Below Proficient 
The studentôs work demonstrates limited understanding of basic concepts in mathematics and inaccurate 

connections among central ideas. The studentôs responses demonstrate minimal ability to solve problems. 

Problem solving strategies may be flawed or inappropriate and there may be many omissions. 
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Personalized Al ternate Assessment Port folio (PAAP) 

Achievement Level Definitions for  Science ~ Grade 5 
 
Science achievement level definitions describe the quality of a studentôs responses on state-level alternate 

assessments in relation to the alternate science standards. These definitions serve as the foundation for 

achievement level definitions for the alternate grade level expectations in science. 

 
Skill s associated with these achievement level definitions may include some of the following: 

 

Å identifying night and day 

Å identifying the Sun 

Å identifying the Earthôs Moon 

Å identifying the position of the sun at 

different times 

Å identifying or drawing different phases 

of the Moon 

Å identifying weather through observation 

Å identifying dif ferent forms that water 

can take in the weather 

Å matching weather to the effects it can 

have on the Earthôs surface 
Å indentifying pictures or descriptions 

of given animals and plants 

Å indentifying plants and animals, and 

components of the environments that 

animals depend on for food and 
shelter 

 

Appropriate performance at grade five is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs work demonstrates an understanding of essential concepts in science, including the 

ability to make connections among central ideas. The studentôs response demonstrates the ability 

to utili ze information and solve problems and explain central concepts with clarity and accuracy. 

 
Proficient 
The studentôs work demonstrates a general understanding of essential concepts in science and 
connections among central ideas. The studentôs response demonstrates the ability to util ize 

information and solve problems and explain central concepts. Student work may contain minor 

errors. 

 
Partially Proficient 

The studentôs work demonstrates incomplete understanding of essential concepts in science and 

inconsistent connections among central ideas. The studentôs response demonstrates some ability 

to utili ze information and solve problem. The quality of the responses is inconsistent. Explanation 

of concepts may be incomplete or unclear. 

 
Substantiall y Below Proficient 
The studentôs work demonstrates limited understanding of essential concepts in science and 
infrequent or inaccurate connections among central ideas. The studentôs responses demonstrate 

minimal ability to solve problems. Explanations are illogical, incomplete, or missing. There are 

many inaccuracies. 
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Personalized Al ternate Assessment Port folio (PAAP) 

Achievement Level Definitions for  Science ~ Grade 8 
 
Science achievement level definitions describe the quality of a studentôs responses on state-level alternate 

assessments in relation to the alternate science standards. These definitions serve as the foundation for 

achievement level definitions for the alternate grade level expectations in science. 

 
Skill s associated with these achievement level definitions may include some of the following: 

 

Å identifying or demonstrating ways 

objects can move 
Å identifying that an objectôs motion can 

be changed by pushing or pulling 

Å identifying or describing wave motions, 

earthquakes, vibrations, and/or water 

waves 
Å identifying human body parts 

Å matching animals and/or plants to their 

parts 

Å identifying parts that allow li ving 

things to meet basic needs 
Å identifying that some li ving things are 

made of one cell and some are made 

of many cells 

Å identifying parents and offspring 

Å demonstrating an understanding of 

life cycles, and/or identifying similar 

and different characteristics of 

offspring and parents 
 

Appropriate performance at grade eight is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs work demonstrates an understanding of essential concepts in science, including the 

ability to make connections among central ideas. The studentôs response demonstrates the ability 

to utili ze information and solve problems and explain central concepts with clarity and accuracy. 

 
Proficient 
The studentôs work demonstrates a general understanding of essential concepts in science and 
connections among central ideas. The studentôs response demonstrates the ability to util ize 

information and solve problems and explain central concepts. Student work may contain minor 

errors. 

 
Partially Proficient 
The studentôs work demonstrates incomplete understanding of essential concepts in science and 

inconsistent connections among central ideas. The studentôs response demonstrates some ability 

to utili ze information and solve problem. The quality of the responses is inconsistent. Explanation 

of concepts may be incomplete or unclear. 

 
Substantiall y Below Proficient 
The studentôs work demonstrates limited understanding of essential concepts in science and 
infrequent or inaccurate connections among central ideas. The studentôs responses demonstrate 

minimal ability to solve problems. Explanations are illogical, incomplete, or missing. There are 

many inaccuracies. 
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Personalized Al ternate Assessment Port folio (PAAP) 

Achievement Level Definitions for  Science ~ High School 
 
Science achievement level definitions describe the quality of a studentôs responses on state-level alternate 

assessments in relation to the alternate science standards. These definitions serve as the foundation for 

achievement level definitions for the alternate grade level expectations in science. 

 
Skill s associated with these achievement level definitions may include some of the following: 

 

Å sorting objects into groups using 

physical properties 
Å describing physical properties of objects 

and materials 

Å using observable characteristics to 

describe physical changes 

Å identifying chemical and physical 
changes 

Å identifying organisms that are similar 

and different based on external features 

Å describing how plants and/or animals 

look 

Å describing ways in which the needs of 

a plant and/or animal are met by its 

environment 

Å sorting li ving things based on external 

features 

Å matching organisms to the 

environment in which they li ve 

Å identifying organisms that once li ved 

on Earth but no longer exist 
Å identifying examples of fossils and/or 

explaining how fossils are used to 

help us understand the past 
 

Appropriate performance at the high school level is clarified by the level of complexity within the 

standard. 

 
Proficient with Distinction 

The studentôs work demonstrates an understanding of essential concepts in science, including the 

ability to make connections among central ideas. The studentôs response demonstrates the ability 

to utili ze information and solve problems and explain central concepts with clarity and accuracy. 

 
Proficient 

The studentôs work demonstrates a general understanding of essential concepts in science and 

connections among central ideas. The studentôs response demonstrates the ability to util ize 

information and solve problems and explain central concepts. Student work may contain minor 

errors. 

 
Partially Proficient 
The studentôs work demonstrates incomplete understanding of essential concepts in science and 

inconsistent connections among central ideas. The studentôs response demonstrates some ability 

to utili ze information and solve problem. The quality of the responses is inconsistent. Explanation 

of concepts may be incomplete or unclear. 

 
Substantiall y Below Proficient 
The studentôs work demonstrates limited understanding of essential concepts in science and 

infrequent or inaccurate connections among central ideas. The studentôs responses demonstrate 

minimal ability to solve problems. Explanations are illogical, incomplete, or missing. There are 

many inaccuracies. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Writing ~ Grade 4 

 
Writing achievement level definitions describe the quality of a studentôs responses on state-level 

alternate assessments in relation to the alternate writing standards. These definitions also serve 

as the foundation for achievement level definitions for the alternate grade level expectations in 

writing. 

 
Skills associated with these achievement level definitions may include some of the following: 

 
Å identifying pictures or symbols to relate an experience, event, or idea 

Å composing responses 

Å using pictures to create an understandable story line with a beginning and end 

Å using pictures to identify and/or create characters 

 
Appropriate performance at grade four is clarified by the level of complexity within the standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates understanding of essential concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is well -organized, accurate 

and focused. 

 
Proficient 
The studentôs performance demonstrates an understanding of basic concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is organized, accurate and 

focused. Some errors may occur but do not interfere with meaning. 

 
Partially Proficient 
The studentôs performance demonstrates an incomplete understanding of basic concepts in 
writing. The studentôs work demonstrates the abili ty to compose a response that may be 

inconsistent and/or limited in its organization, accuracy and/or focus. Some errors may occur that 

interfere with meaning. 

 
Substantially Below Proficient 
The studentôs performance demonstrates limited understanding of basic concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is unorganized, inaccurate 

and unfocused. Frequent errors may occur that interfere with meaning. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Writing ~ Grade 7 

 
Writing achievement level definitions describe the quality of a studentôs responses on state-level 

alternate assessments in relation to the alternate writing standards. These definitions also serve 

as the foundation for achievement level definitions for the alternate grade level expectations in 

writing. 

 
Skills associated with these achievement level definitions may include some of the following: 

 

Å composing and sharing related 

responses to convey needs 

Å representing facts through pictures 

Å using pictures to illustrate details or 

information related to topic 

Å sorting or grouping facts and/or 

ideas within a given category 

Å using pictures and/or words to create 

meaning 

Å including details or information 

relevant to topic 

Å using a given organizational 

structure for grouping facts and/or 

ideas 

Å using suff icient details or pictures 

to illustrate facts 

Å using basic transition words 

Å providing a concluding sentence 
 

Appropriate performance at grade seven is clarified by the level of complexity within the 

standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates understanding of essential concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is well -organized, accurate 

and focused. 

 
Proficient 
The studentôs performance demonstrates an understanding of basic concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is organized, accurate and 

focused. Some errors may occur but do not interfere with meaning. 

 
Partially Proficient 
The studentôs performance demonstrates an incomplete understanding of basic concepts in 
writing. The studentôs work demonstrates the abili ty to compose a response that may be 

inconsistent and/or limited in its organization, accuracy and/or focus. Some errors may occur that 

interfere with meaning. 

 
Substantially Below Proficient 
The studentôs performance demonstrates limited understanding of basic concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is unorganized, inaccurate 

and unfocused. Frequent errors may occur that interfere with meaning. 
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Personalized Al ternate Assessment Por tfolio (PAAP) 

Achievement Level Definitions for Writing ~ High School 

 
Writing achievement level definitions describe the quality of a studentôs responses on state-level 

alternate assessments in relation to the alternate writing standards. These definitions also serve 

as the foundation for achievement level definitions for the alternate grade level expectations in 

writing. 

 
Skills associated with these achievement level definitions may include some of the following: 

 

Å using phonemic awareness and letter 

knowledge to represent initial or 

final consonant sounds, 

Å writing recognizable phrases or short 

sentences to show understanding of 

text 

Å using prior knowledge or references 

to text to respond to questions or 

when reading 

Å using a beginning and an ending to 

organize ideas 

Å applying basic capitalization and 

punctuation rules 

Å correctly spelling high frequency 

words 

Å writing a variety of simple 

sentences 

Å recognizing or applying English 

spelling rules 

Å stating and maintaining focus 

when responding to questions 

 

Appropriate performance at the high school level is clarified by the level of complexity within 

the standard. 

 
Proficient with Distinction 
The studentôs performance demonstrates understanding of essential concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is well -organized, accurate 

and focused. 

 
Proficient 
The studentôs performance demonstrates an understanding of basic concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is organized, accurate and 

focused. Some errors may occur but do not interfere with meaning. 

 
Partially Proficient 
The studentôs performance demonstrates an incomplete understanding of basic concepts in 
writing. The studentôs work demonstrates the abili ty to compose a response that may be 

inconsistent and/or limited in its organization, accuracy and/or focus. Some errors may occur that 

interfere with meaning. 

 
Substantially Below Proficient 
The studentôs performance demonstrates limited understanding of basic concepts in writing. The 
studentôs work demonstrates the abili ty to compose a response that is unorganized, inaccurate 

and unfocused. Frequent errors may occur that interfere with meaning. 
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MAINE ALTER NATE ASSESSMENT STANDARD SETTING 

June 28 & 29, 2010 

AGENDA 

Day 1: Monday, June 28th 

1
st 

Grade 
 

All panelists together 
8:00 ï 8:30 Registration & continental breakfast 

8:30 ï 8:45 Welcome from Maineôs Department of Education (MDOE) 

Introduction of MDOE staff 

Introduction of Measured Progress staff 
8:45 ï 10:00 Overview of the Maine Alternate Assessment 

Overview of Standard Setting Process 

Panelists break into their  respective workgroup rooms 
10:00 ï 10:15 Break; panelists move to their grade level/content area workgroup rooms 
10:15 ï 12:00 Introductions of facilitator and panelists 

Review of PAAP materials (AGLEs and student samples) 

Review and discuss Achievement Level Descriptors 

Training Evaluation 

All panelists together 
12:00 ï 12:45 Lunch 

Panelists return to their respective workgroup r oom 
12:45 ï 4:00 Rounds 1, 2 & 3 

Procedural Evaluation 
Break as needed (approximately 2:00 pm or between rounds) 

 

 
Day 2: Tuesday, June 29

th
 

2
nd 

Grade 
 

All panelists together 

7:30 ï 8:00 Continental breakfast 

Panelists break into their  respective workgroup rooms 
8:00 ï 8:45 Review process, answer questions and check for understanding 

8:45 ï 12:00 Review of PAAP materials (AGLEs and student samples) 

Review and discuss Achievement Level Descriptors 

Round 1 

Begin Round 2 

 
All panelists together 
12:00 ï 12:45 Lunch 

Panelists return to their respective workgroup r oom 
12:45 ï 3:30 Continue with Rounds 2 & 3 

 
Break as needed (approximately 2:00 pm or between rounds) 

All panelists together 
3:30 ï 4:00 Cross grade panel 

Final Evaluation 
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MAINE ALTER NATE ASSESSMENT STANDARD SETTING 

June 30, 2010 

AGENDA 
 

 
 

7:30 ï 8:00 Registration/room assignments & continental breakfast 

 
Panelists break into their  respective workgroup rooms 

 

8:00 ï 8:45 Introductions of facilitator and panelists 

Review process, answer questions and check for understanding 

8:45 ï 12:00 Review of PAAP materials (AGLEs and student samples) 

Review and discuss Achievement Level Descriptors 

Round 1 

Begin Round 2 

All panelists together 
12:00 ï 12:45 Lunch 

 
Panelists return to their respective workgroup r oom 

 

12:45 ï 4:00 Continue with Rounds 2 & 3 

Final evaluation 

 
Break as needed (approximately 2:00 pm or between rounds) 
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Maine Personalized Alternate Assessment Portfolio 

Nondisclosure Agreement for Standard Setting Panelists 
 

The student work associated with the Maine Personalized Alternate Assessment 
Portfolio (PAAP) is confidential material. As such, the student portfolio may not 
be copied, shared, or discussed for any reason other than to score the student 
work. It is the policy of the Maine Department of Education that student portfolios 
be treated as private and secure material. 

 
The undersigned is a PAAP In-State Standard Setting participant authorized to 
view PAAP material and hereby agrees to be bound to the terms of this 
agreement restricting the disclosure of said materials. 

 
 
 
 

Name (printed) 
 
 
 
 

Name (signature) 
 
 
 
 

Date 
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Round:    ID Number:     
 

Maine PAAP Reading, Grade 2 
 

 SBP PP P PWD 

1     

2     

3     

4     

5     

6     

7     

8     

9     

10     

11     

12     

13     

14     

15     

16     

17     

18     

19     

20     

21     

22     

23     

24     

25     

26     

27     

28     

29     

30     

31     

32     

33     

34     

35     
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Content Area: 

Grade: 
 

 

Standard Setting Training Evaluation 
 

The purpose of this evaluation form is to obtain your feedback about the training you have received. 

Please complete the information below.  Do not put your  name on the form.  We want your feedback 

to be anonymous. 

 
Please mark the appropriate box for each statement. 

 

 
 
 
 
 
 
 

 

I understand the goals of the standard setting meeting. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understand the procedures we are using to set standards. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understand how to use the standard setting materials. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understand the differences between the achievement levels. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understand how to make the cut score judgment. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I know what tasks to expect for the remainder of the meeting. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I am confident in my understanding of the standard setting task. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

 
 
 

Please indicate any areas in which you would like more information before you continue. 
 

 
 
 
 
 
 
 
 

Please indicate any questions you may have about the remainder of the standard setting meeting. 
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Content Area: 

Grade: 
 

 

Standard Setting Procedural Evaluation 
 

 

Please mark the appropriate box for each statement. 
 
 
 
 
 

 
 

I understood how to make the cut score judgments. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understood how to use the materials provided. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understood how to record my judgments. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I think the procedures make sense. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I am suff iciently familiar with the assessment. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understand the differences between the achievement levels. Ǐ Ǐ Ǐ Ǐ Ǐ 

 

Please indicate any questions you may have about the remainder of the standard setting meeting. 
 

 
 
 
 
 

Please rate the influence of the following when setting standards. 
 

 
 
 
 
 
 
 

 

The achievement level descriptors. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The state content standards. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

My perception of the difficulty level of the assessment. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The student responses. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

My experience working with students. Ǐ Ǐ Ǐ Ǐ Ǐ 

 

What materials, information, or procedures were most influential in your placement of the cut scores? 

Why? 
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Content Area: 

Grade: 
 

Standard Setting Final Evaluation 
 

Please complete the information below.  Your feedback will provide a basis for evaluating the training, 

methods, and materials. Do not put your  name on the form.  We want your feedback to be anonymous. 

Gender: Male  Ǐ Female Ǐ 
Race/ethnicity:  White Ǐ   Black Ǐ Hispanic Ǐ Asian Ǐ Pacific Islander  Ǐ American Indian Ǐ 
Years of experience in education:      0-5 Ǐ        5-10 Ǐ       10-15 Ǐ        More than 15 Ǐ 
Area of Expertise (Check all that apply):                  Students with Disabiliti es                                        Ǐ 

Students with Limited English Proficiency             Ǐ 
Economically Disadvantaged Students                    Ǐ 
Gifted and Talented Students                                   Ǐ 
General Education                                                    Ǐ 

 

 

Please mark the appropriate box for each statement. 
 
 
 
 
 

 
 

I understood the goals of the standard setting meeting. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understood the procedures we used to set standards. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The facilit ator helped me understand the process. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The materials contained the information needed to set standards. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understood how to use the materials provided. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The achievement level descriptors were clear. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understood how to make the cut score judgments. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understood how to use the feedback provided after each round. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understood how to use the impact data. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

I understood how the cut scores were calculated. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The facilit ator was able to get answers to my questions. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

Suff icient time was allotted for training on the standard setting tasks. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

Suff icient time was allotted to complete the standard setting tasks. Ǐ Ǐ Ǐ Ǐ Ǐ 
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Content Area: 

Grade: 

 

The facilit ator helped the standard setting process run smoothly. Ǐ Ǐ Ǐ Ǐ Ǐ 
 
 
 

Please rate the usefulness of each of the following: 
 
 
 
 
 
 
 
 
 

 

The opening session. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The small group activiti es. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

Becoming familiar with the assessment. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

Articulating the differences between the achievement levels. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

Discussions with other participants. 
 
 
 

Please rate the influence of the following when setting standards. 

Ǐ Ǐ Ǐ Ǐ Ǐ 

 
 
 
 
 
 
 

 
 

The achievement level descriptors. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

My expectations of students. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The diff iculty of the test materials. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

The student responses. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

My experience in the field. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

Discussions with other participants. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

Cut scores of other participants. Ǐ Ǐ Ǐ Ǐ Ǐ 
 

Impact data. Ǐ Ǐ Ǐ Ǐ Ǐ 

 

Please provide any additional comments about the standard setting process or suggestions as to how the 

training and process could be improved. 
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Slide 1 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Slide 2 

 

 
Maineôs Personalized 

Alternate Assessment 

Portfolio (PAAP) 

 
Standard Setting 

 

 
 
 
 
 
 
 
 
 
 
 

Introductions 

Maineôs Department  of Education 

-  Susan Fossett, PAAP and Accommodations 

Coordinator 

-  Peter Bernard, PAAP Assistant 

 
Measured Progress (Program Mgt.) 

-  Susan Izard, Division Director 

-  Sharon Houle, PAAP Program Manager 

-  Stephanie Arroyo, PAAP Specialist 

-  Michelle Couture, PAAP Program Assistant 

 

 
 
 
 
 
 
 
 

Slide 3 
 

 
 
Data 

 
Introductions (cont.) 

 

-  Liz Burton, Psychometrician 

-  Jennifer Dunn, Psychometrician 

-  Kevin Froton, Data Processing 


